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ABSTRACT

Tinjauan literatur ini mengeksplorasi peran alat bantu menulis yang didukung oleh Al dalam mendukung
pembelajaran bahasa Inggris di pendidikan tinggi. Banyak mahasiswa, terutama yang bukan penutur asli,
menghadapi tantangan dalam tata bahasa, kosakata, dan konvensi akademik. Alat bantu seperti ChatGPT,
Grammarly, dan Quillbot-yang digerakkan oleh pemrosesan bahasa alami dan pembelajaran mesin-
menawarkan umpan balik otomatis yang meningkatkan kualitas tulisan dan kepercayaan diri pelajar. Ulasan
ini mensintesis temuan dari 10 studi empiris yang ditinjau oleh rekan sejawat yang diterbitkan antara tahun
2021 dan 2025. Hasilnya menunjukkan bahwa alat bantu ini diadopsi secara luas dalam konteks universitas
dan dikaitkan dengan peningkatan akurasi tata bahasa, organisasi, dan kinerja penulisan secara keseluruhan.
Namun, tinjauan tersebut juga mengidentifikasi masalah yang signifikan, termasuk masalah integritas
akademik, ketergantungan yang berlebihan pada saran otomatis, dan risiko berkurangnya pemikiran kritis dan
orisinalitas. Meskipun alat bantu menulis Al dapat menjadi alat bantu pembelajaran yang berharga, integrasi
yang efektif membutuhkan perencanaan pedagogis yang matang, pertimbangan etis, dan dukungan pendidik
untuk memastikan bahwa alat bantu tersebut dapat melengkapi, bukan menggantikan, pengembangan menulis
yang otentik.

Kata kunci: Alat Bantu Tulis Al, Penulisan Akademik, Pendidikan Tinggi, Pembelajaran Bahasa, Integritas
Akademik.

ABSTRACT

This literature review explores the role of Al-powered writing assistance tools in supporting English language
learning in higher education. Many university students, especially non-native speakers, face challenges in
grammar, vocabulary, and academic conventions. Tools such as ChatGPT, Grammarly, and Quillbot—driven
by natural language processing and machine learning—offer automated feedback that enhances writing quality
and learner confidence. This review synthesizes findings from 10 peer-reviewed empirical studies published
between 2021 and 2025. The results reveal that these tools are widely adopted in university contexts and are
associated with improved grammatical accuracy, organization, and overall writing performance. However, the
review also identifies significant concerns, including academic integrity issues, over-reliance on automated
suggestions, and the risk of diminishing critical thinking and originality. While Al writing tools can be valuable
learning aids, their effective integration requires thoughtful pedagogical planning, ethical considerations, and
educator support to ensure they complement rather than replace authentic writing development.

Keywords: Al Writing Tools, Academic Writing, Higher Education, Language Learning, Academic Integrity.

INTRODUCTION

The rapid advancement of Artificial Intelligence
(Al has led to significant innovations in education,
particularly in the field of language learning (Zulfa
et al, 2023). One of the most impactful
developments is the emergence of Al-powered
writing assistance tools—technologies designed to
support learners in enhancing their writing skills
through real-time feedback, grammar correction,
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stylistic suggestions, and coherence improvements
(Kaharuddin, 2021; Khalifa & Albadawy, 2024;
Suryanti & Ramadhanti, 2024; Zebua & Katemba,
2024). These tools have gained growing attention
in English language learning, especially within
higher education, where academic writing
proficiency is essential for student success.
English academic writing poses a
substantial challenge for many university students,
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particularly those who are non-native speakers
(Kurniati & Fithriani, 2022). Difficulties in
grammar, vocabulary, coherence, and adherence to
academic conventions often hinder their ability to
communicate effectively (Ali, 2021). While
traditional writing support—such as instructor
feedback or peer review—plays a valuable role, it
is often limited by time constraints, class sizes, and
inconsistencies in feedback quality (Banihashem et
al., 2024; Youn et al., 2025). As a result, Al-based
writing tools are increasingly viewed as scalable
and efficient alternatives to complement
conventional instruction and address individual
learner needs.

Al-powered writing assistance tools
leverage technologies such as natural language
processing (NLP), machine learning, and large
language models to provide automated,
personalized feedback on various aspects of
writing. Tools like Grammarly, Write & Improve,
and more advanced systems such as ChatGPT are
being adopted across higher education institutions
for both classroom use and independent study
(Mahmud, 2023; Mun, 2024; Ngo, 2023; Wang,
2024a; Zhao et al., 2025). Despite their increasing
integration, the pedagogical implications and
practical challenges of implementing these tools in
educational contexts are still not fully understood.

This literature review aims to explore the

recent body of research on Al-powered writing
tools in English language learning within higher
education, focusing specifically on two key areas:
(1) What types of Al-powered writing tools are
being used in higher education English language
learning?; (2) What are the challenges and
limitations that have been identified in their
implementation?
By addressing these questions, the review seeks to
provide a clearer understanding of the current
landscape of Al-assisted writing in tertiary
education and to highlight areas that require further
attention for effective and equitable integration of
these tools in English language instruction.

This study adopts a literature review approach to
synthesize existing research on the use of Al-
powered writing assistance tools in English
language learning within higher education. A
literature review is a methodical examination and
interpretation of academic sources related to a
particular topic or research question. It enables
researchers to identify patterns, themes, gaps, and
emerging trends in the field while building a
comprehensive understanding of the current state
of knowledge (Mengist et al., 2020). This approach
is particularly well-suited for the present study, as
it allows for the exploration of various Al tools and
their pedagogical implications without conducting
primary empirical research. Moreover, by critically
engaging with recent literature, this review
provides a broad yet focused overview that informs
both academic inquiry and practical application.

The selection of the literature review
method was driven by the need to map the
landscape of Al-powered writing assistance in
higher education and to examine both the types of
tools in use and the challenges related to their
implementation. Given the rapid development and
evolving nature of Al technologies in education, a
literature review enables the consolidation of up-
to-date findings and offers a foundation for future
research and classroom innovation.

The primary data for this study consisted
of ten peer-reviewed academic papers published
between 2021 and 2025. These studies were
selected based on their relevance to the research
aims and their focus on Al-powered writing
assistance in English language learning within
higher education contexts. The literature search
was conducted using a combination of academic
databases, including Google Scholar, ERIC
(Education Resources Information Center), and
ResearchGate. Keywords used in the search
process included combinations of terms such as Al
writing tools, artificial intelligence in education,
English language learning, higher education,
academic writing, and automated feedback.

METHOD
Table 1. Characteristics of the studies
Findings
é;](;c:;))rs Methodology
Advantages Disadvantages
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Marzuki et Qualitative case study (4 Teachers reported that Al tools No negative impacts
al. (2023) EFL teachers in (e.g. Quillbot, Jenni, ChatGPT) reported by teachers;
Indonesian  universities improved  students’  writing study limited by small
interviewed about tools) quality, especially content and sample and reliance on

organization. teacher perceptions.

Zhao et al. Large-scale survey Users found Wordtune helpful for Very few drawbacks

(2025) (Wordtune users) with rephrasing and grammatical noted; minor concerns
quantitative analysis and improvement (low-level benefits) only.
open-ended responses and for overcoming writer’s block

and learning (high-level
benefits).

Thangthong  Qualitative interviews (10 Students noted improvements in Concerns about over-

et al. (2024) Thai EFL undergraduates) linguistic — accuracy, writing reliance on Al, potential

confidence, and  pragmatic academic misconduct

support from Al feedback tools. (cheating), and tool
limitations in complex
cases.

Mun (2024) Quasi-experimental (43 ChatGPT-assisted group showed Some students worried
Korean EFL students: 23 higher holistic scores about reliability  of
used ChatGPT feedback, (content/organization) and fewer ChatGPT  suggestions
20 control); writing scores grammar/lexical ~errors than and over-dependence on
and surveys control. Students had positive the tool.

attitudes toward Al feedback.

Mahapatra Mixed methods Significant positive impact on Some students expressed

(2024) intervention (ESL writing skills: students’ test concern that dependence
undergraduates; pre/post scores improved with ChatGPT on  ChatGPT  could
writing tests and focus feedback; participants viewed undermine their own
groups) ChatGPT as a reliable feedback writing autonomy.

tool.

Epe et al. Survey (325 Filipino Studentsrated Grammarly highly:  Minor issues  with

(2024) university students) on it enhanced writing quality and consistency: some
Grammarly’s ease-of-use efficiency and was very user- respondents noted
and usefulness friendly. occasional mismatches

between  Grammarly’s
suggestions and  their
own expectations.

Wang (2024)  Qualitative ChatGPT sped up writing and Students reported

(phenomenological study
with US L1/L2 first-year

reduced cognitive load (helping
with grammar, organization, idea

inaccuracies and generic
outputs: ChatGPT often

writing students using generation); provided instant “made up” information or
ChatGPT in assignments)  feedback and increased gave superficial ideas,
confidence. lacked deep reasoning
and creativity.
Li & Pei Experimental (30 Chinese ChatGPT-4  produced very ChatGPT-3.5  showed
(2024) EFL essays rated by reliable scores (even more so lower reliability than
ChatGPT 3.5, ChatGPT4, than teachers) and provided human teachers in
and teachers under CET-4 relevant feedback on language, scoring. (Highlights need
rubric) content, and organization, often for updated models.)
more so than human raters.
Bodaubekov  Quasi-experimental Write & Improve was as effective  No clear advantage over
et al. (2024) (senior  Kazakh  EFL as traditional teacher feedback in human feedback: writing
undergrads:  Write & score improvements
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Improve feedback vs. improving students’ writing (no fluctuated and  were

teacher feedback; significant differences in scores).  inconsistent over time.
pre/post-tests)
Silaen & Mixed methods (survey + Students reported Al assistants Main concern was over-
Fitria (2025) interviews with 101 helped throughout the writing reliance on Al: students
Indonesian EMI process (especially pre-writing, worried about depending

university students)

drafting, and editing stages).

too much on tools for
their writing.

RESULT AND DISCUSSION

Al Writing Tools in Higher Education English
Learning

The studies reviewed show that many different
types of Al-powered writing tools are being used in
higher education. One of the most popular tools
mentioned is ChatGPT, which is based on a
powerful language model called GPT-4. This tool
is especially common among university students
who are learning English. For example, Tran et al.
(2025) found that Vietnamese postgraduate
students learning English as a foreign language
often use ChatGPT to help with academic writing.
Other tools like Grammarly (for checking
grammar) and Quillbot (for paraphrasing
sentences) are also frequently used.

Similarly, Bimpong et al. (2024) listed
several Al tools that students use, including
ChatGPT, Tinywow, Jenni.ai, Copy.ai, and Tutor
Al. These tools help with different writing tasks,
such as checking grammar, generating content, and
translating text. Many of them give feedback
instantly. For example, they can fix grammar and
spelling mistakes, suggest better words or sentence
structures, and even help create full paragraphs or
outlines. Some tools also support multiple
languages, which is helpful for students who are
not native English speakers—for instance, by
translating words or explaining grammar rules in
their native language.

Overall, the research shows that Al writing
tools in higher education range from simple
grammar and spelling checkers to more advanced
tools like chatbots that can write and revise text. All
of them are designed to make writing easier and to
help students improve their work.

Challenges and Limitation in Implementation

Even though Al-powered writing tools offer many
benefits, the studies reviewed also highlight several
important challenges and limitations in their use.
One of the biggest concerns is academic
integrity—in other words, making sure that

students do their own work honestly. Both teachers
and students worry that because Al tools can
quickly generate text, some students might use
them to cheat or copy instead of writing on their
own. For example, Shidig (2023) found that
students themselves believed these tools could
harm their learning and result in unoriginal work.
Other researchers agree: Fitriani & Rachman
(2025) warned that students who use tools like
ChatGPT without guidance might depend on them
too much and stop thinking critically for
themselves. Similarly, Malik et al. (2024) found
that relying on ChatGPT without checking the
output carefully could weaken students’ writing
skills and lead to plagiarism.

There are also concerns about the quality and
reliability of the content generated by Al. Kasneci
et al. (2023) found some teachers have noticed that
Al tools can make factual mistakes (called
"hallucinations™) or give biased answers based on
limited training data. These issues raise both ethical
and teaching-related concerns. Many researchers
stress that Al should be used as a support tool, not
a replacement for real learning (Chan & Hu, 2023;
Liu, 2023; Nguyen et al., 2024; Shafgat & Amjad,
2024). For example, Tran et al. (2025) found that
while graduate students learning English as a
foreign language benefited from Al tools (for help
with ideas, grammar, and structure), they also
recognized that these tools have limits and should
not be used for everything.

In addition to ethical concerns, there are also
practical and technical problems. Some students
struggle to use these tools because of login issues,
poor internet access, or the high cost of paid
versions . For instance, surveys found that students
using Grammarly or ChatGPT for class often faced
problems like unstable connections or limited free
features. Other studies mentioned that Al tools
sometimes crash, don’t cover all languages, or give
responses that are too basic and don’t work well for
complex writing tasks. Some teachers are also
worried that using Al might make students write in
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the same way, reducing creativity and variety in
language use.

In short, while Al writing tools—ranging
from grammar checkers and paraphrasing apps to
chat-based models like ChatGPT—are becoming
common in higher education, especially for
students learning English, their use brings both
benefits and risks. These tools can improve
grammar, organization, and idea generation.
However, successful use depends on using them
responsibly—making sure they help students learn,
rather than replace the learning process. Ensuring
ethical use, maintaining original thinking, and
solving technical issues are all important for
making Al writing tools work well in educational
settings.

DISCUSSION

Types of Al Writing Tools

The research shows that students learning English
in higher education are using many different kinds
of Al-powered writing tools to help with their
writing. Alharbi (2023) groups these tools into four
main types:

e Automated Writing Evaluation (AWE)
systems — These include tools that check
grammar and spelling automatically.

e Corrective feedback tools — These provide
suggestions to fix writing mistakes.

e Machine translation services — These help
translate text from one language to
another.

e Text generators based on models like
GPT-3 — These can create or rewrite
content, such as ChatGPT.

These tools range from traditional software
like spell checkers to more advanced Al programs
that can generate entire paragraphs. Other
researchers have also noticed a growing number of
Al tools being wused in language learning
classrooms. These include intelligent tutoring
systems and Al feedback tools (Wang, 2024a).

In real classroom settings, students might use
a wide variety of tools. Some use built-in grammar
checkers in word processors like Microsoft Word
or Google Docs. Others prefer stand-alone writing
assistants like Grammarly or Criterion (from ETS).
Some students also use machine translation tools
like Google Translate or Al chatbots like ChatGPT
to help them draft, revise, or improve their writing.

In summary, the studies describe a wide range
of Al tools being used to support English writing in

higher education—from basic grammar checkers to
advanced tools that use large language models.
These tools are becoming a regular part of writing
instruction for students learning English.

Challenges and Limitations

The research also points out several important
challenges in using Al writing tools effectively.
From a technical point of view, these tools still
have limitations, especially when it comes to
improving more complex writing skills. Many
studies find that Al tools mostly focus on basic
mistakes like grammar or word choice. However,
they often fail to help with higher-level writing
issues, such as organizing ideas, making
arguments, or keeping the writing coherent
(Budiyono et al., 2025). For example, some
researchers say that even though Al is improving
quickly, tools like Automated Writing Evaluation
(AWE) still cannot give good feedback on how
well a text is structured or how strong the argument
is.

This means that many students end up
using Al tools just to fix small errors, instead of
using them to really improve their writing skills.
Ranalli (2021) explains that learners often accept
Al suggestions without thinking much, using the
tools more as a shortcut than as a way to learn.
Other studies also criticize Al feedback for being
too general or inaccurate. Al systems cannot fully
understand the meaning or purpose of the writing,
so the suggestions they offer might be
grammatically correct but inappropriate for the
situation (Mathew, 2024; Xu & Jumaat, 2024).
Sometimes, the suggestions may even be culturally
insensitive or not make sense in context.

Another issue is that Al tools are
impersonal. Unlike human teachers, they don’t
give encouragement or motivation, which are
important for student learning . As a result, some
students might find Al feedback unhelpful or
discouraging. There’s also a concern that relying
too much on Al to write or generate ideas can
reduce creativity and critical thinking. If students
always follow Al suggestions or let the tool write
for them, they might stop developing their own
original ideas.

Besides the technical limitations,
researchers also identify practical and ethical
problems. Many teachers are not yet familiar with
Al tools, which creates a knowledge gap between
students and instructors. Some students use Al
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tools like ChatGPT outside of class without the
teacher knowing, which makes it hard for
instructors to guide or control how they’re used.

Finally, teachers also have different
opinions about Al. Some think using Al in writing
is like cheating (Abdelaal et al., 2019), while others
believe it can be a useful learning aid (Kumar et al.,
2019; Kurniati & Fithriani, 2022), This lack of
agreement makes it difficult to create clear
classroom rules about using Al. There are also
concerns about data privacy and equal access—not
all students have good internet or personal devices
to use these tools.

While Al writing tools can be helpful for
fixing grammar and other small errors, they still
struggle with more complex writing tasks. At the
same time, teacher training, ethical use, clear rules,
and fair access are also needed to make these tools
truly effective in the classroom

CONCLUSION

The reviewed research shows that Al writing tools
are being widely used in university English
programs. Some of the most common tools include
Grammarly, Hemingway Editor, QuillBot, and
ChatGPT. These tools can check grammar and
spelling, help rephrase sentences, summarize text,
and even generate full paragraphs. Most of them
give real-time feedback on vocabulary, grammar,
and sometimes writing organization. According to
many studies, these tools have helped students
improve their writing by making their sentences
clearer, correcting errors, and giving suggestions
that build confidence. Overall, Al tools seem to
help students write with better accuracy and clarity.

However, the studies also point out
important problems and risks. One of the biggest
concerns is that students may rely too much on Al,
using it to fix their work without really learning or
thinking for themselves. Some researchers warn
that this can weaken students’ ability to edit, think
critically, or express original ideas. Also, while Al
tools are helpful, they are not perfect. They can
sometimes give incorrect suggestions, or follow
language patterns that are too narrow, which may
limit creativity and language variety.

There are also practical challenges in
using these tools in the classroom. Teachers may
not always have enough knowledge or training to
guide students in using Al effectively. Some
schools may face issues with access, like limited
internet or devices. There are also ethical concerns,

such as how to keep academic integrity and make
sure students are still doing their own work. For Al
to be useful in learning, these challenges need to be
addressed.

In conclusion, Al-powered writing tools
have great potential to support English writing in
higher education. But to get the most benefit, they
need to be used thoughtfully and responsibly.
Future research should look at how these tools can
be used in a way that supports learning—not just
corrects mistakes. For example, newer Al tools
could be designed to give more personalized help
and encourage students to think more deeply about
their writing. Researchers should also test these
tools in different types of classes and with different
groups of students to see what works best. By
continuing to explore and improve how we use Al
in writing education, we can make sure it becomes
a helpful and ethical part of teaching English in
universities..

REFERENCES

Abdelaal, E., Gamage, S. H. P. W., & Mills, J. E.
(2019). Artificial Intelligence Is a Tool for
Cheating Academic Integrity. AAEE 2019
Annual  Conference, December, 1-7.
https://www.researchgate.net/profile/Elsaye
d-
Abdelaal/publication/339375213_Artificial_
Intelligence_ls_a_Tool_for_Cheating_Acad
emic_Integrity/links/5e6759d792851c7ce05
78899/Atrtificial-Intelligence-1s-a-Tool-for-
Cheating-Academic-Integrity.pdf

Alharbi, W. (2023). Al in the Foreign Language
Classroom: A Pedagogical Overview of
Automated Writing  Assistance  Tools.
Education Research International, 2023, 1—
15. https://doi.org/10.1155/2023/4253331

Ali, N. (2021). THE EFFECT OF DUOLINGO
USAGE ON STUDENTS’ VOCABULARY
MASTERY OF  SEVENTH-GRADE
STUDENTS AT MTs PAB 1 HELVETIA.
Jurnal Serunai Bahasa Inggris, 13(1), 23—
30. https://doi.org/10.37755/jsbi.v13i1.347

Banihashem, S. K., Kerman, N. T., Noroozi, O.,
Moon, J., & Drachsler, H. (2024). Feedback
sources in essay writing: peer-generated or
Al-generated  feedback?  International
Journal of Educational Technology in
Higher Education, 21(1), 23.

Bogor English Student and Teacher (BEST)
CONFERENCE 2025

118



The 3rd Bogor English Student and Teacher (BEST) BEESINWAVAE 7y
CONFERENCE 2025 R8BS \RWApAEraLe]

https://doi.org/10.1186/s41239-024-00455-4

Bimpong, B. W., Atsise, P., & Owusu, F. (2024).
Exploring the Implementation of Atrtificial
Intelligence (Al) Writing Tools in Teaching
and Learning: Faculty and Students’
Perspectives in Higher Education. East
African Journal of Information Technology,
7(2), 380-393.
https://doi.org/10.37284/eajit.7.1.2286

Bodaubekov, A., Agaidarova, S., Zhussipbek, T.,
Gaipov, D., & Balta, N. (2024). Leveraging
Al to enhance writing skills of senior TFL
students in Kazakhstan: A case study using
“Write &  Improve.”  Contemporary

Educational Technology, 17(2).
https://doi.org/https://doi.org/10.30935/cedt
ech/15687

Budiyono, H., Marzuki, Pudjaningsih, W., Prastio,
B., & Maulidina, A. (2025). Exploring Long-
Term Impact of Al Writing Tools on
Independent Writing Skills: A Case Study of
Indonesian Language Education Students.
International Journal of Information and
Education Technology, 15(5), 1003-1013.
https://doi.org/10.18178/ijiet.2025.15.5.230
6

Chan, C. K. Y., & Hu, W. (2023). Students’ voices
on generative Al: perceptions, benefits, and
challenges in higher education. International
Journal of Educational Technology in
Higher Education, 20(1), 13-18.
https://doi.org/10.1186/s41239-023-00411-8

Epe, D. J. F., Cafiamo, J. T., Palioto, K. M. B., &
Orong, M. Y. (2024). Evaluating the
Grammarly Al Tool for Improving
Academic Writing: Soliciting Students’
Perceptions of Usefulness and Ease of Use.
International Journal of Scientific Research
and Engineering Development, 7(6), 955-
962.

Fitriani, D., & Rachman, D. (2025). Student
Perception and Experience of Al-Based
Application: A Study On The Use Of
ChatGPT In English Writing Learning. JIM:
Jurnal llmiah Mahasiswa Pendidikan
Sejarah, 10(2), 575-588.
https://doi.org/10.24815/jimps.v10i2.34173

Kaharuddin. (2021). Assessing the Effect of Using

Bogor English Student and Teacher (BEST)
CONFERENCE 2025

Artificial Intelligence on the Writing Skill of
Indonesian Learners of English. Linguistic
and Culture Review, 5(1), 288-304.

Kasneci, E., Seller, K., Kiichemann, S., Bannert,
M., Dementieva, D., Fischer, F., Gasser, U.,
Groh, G., Gunnemann, S., Hillermeier, E.,
Krusche, S., Kutyniok, G., Michaeli, T.,
Nerdel, C., Pfeffer, J., Poquet, O., Sailer, M.,
Schmidt, A., Seidel, T., ... Kasneci, G.
(2023). ChatGPT for Good? On
Opportunities and Challenges of Large
Language Models  for Education.
https://doi.org/10.35542/0sf.io/5er8f

Khalifa, M., & Albadawy, M. (2024). Using
artificial intelligence in academic writing and
research: An essential productivity tool.
Computer Methods and Programs in
Biomedicine Update, 5(March), 100145.
https://doi.org/10.1016/j.cmpbup.2024.1001
45

Kumar, V., Rajan, B., Venkatesan, R., & Lecinski,
J. (2019). Understanding the Role of
Artificial Intelligence in  Personalized
Engagement Marketing. California
Management Review, 61(4), 135-155.
https://doi.org/10.1177/0008125619859317

Kurniati, E. Y., & Fithriani, R. (2022). Post-
Graduate Students’ Perceptions of Quillbot
Utilization in English Academic Writing
Class. Journal of English Language
Teaching and Linguistics, 7(3), 437.
https://doi.org/10.21462/jeltl.v7i3.852

Li, M., & Pei, L. (2024). Exploring challenges in
academic language-related skills of EFL
learners in Chinese EMI settings. Acta
Psychologica, 247(May), 104309.
https://doi.org/10.1016/j.actpsy.2024.10430
9

Liu, B. (2023). Chinese University Students’
Attitudes and Perceptions in Learning
English Using ChatGPT. International
Journal of Education and Humanities, 3(2),
132-140.
https://doi.org/10.58557/(ijeh).v3i2.145

Mahapatra, S. (2024). Impact of ChatGPT on ESL
students’ academic writing skills: a mixed
methods intervention study. Springer, 11(9).
https://doi.org/https://doi.org/10.1186/54056

119



The 3rd Bogor English Student and Teacher (BEST) BEESINWAVAE 7y
CONFERENCE 2025 R8BS \RWApAEraLe]

1-024-00295-9

Mahmud, F. Al. (2023). Investigating EFL
Students” Writing Skills Through Artificial
Intelligence: Wordtune Application as a
Tool. Journal of Language Teaching and
Research, 14(5), 1395-1404.
https://doi.org/10.17507/jltr.1405.28

Malik, M. A., Amjad, A. I., Aslam, S., & Fakhrou,
A. (2024). Global insights: ChatGPT’s
influence on academic and research writing,
creativity, and plagiarism policies. Frontiers
in Research Metrics and Analytics, 9.
https://doi.org/10.3389/frma.2024.1486832

Marzuki, Widiati, U., Rusdin, D., Darwin, &
Indrawati, 1. (2023). The Impact of Al
Writing Tools on the Content and
Organization of Students’ Writing: EFL
Teachers” Perspective. Taylor & Francis,

10(2), 17.
https://doi.org/https://doi.org/10.1080/23311
86X.2023.2236469

Mathew, B. P. (2024). Affordances and Challenges
of Integrating Aurtificial Intelligence into
English Language Education: A Critical
Analysis. Research Gate.

Mengist, W., Soromessa, T., & Legese, G. (2020).
Method for conducting systematic literature
review and meta-analysis for environmental
science research. MethodsX, 7, 100777.
https://doi.org/10.1016/j.mex.2019.100777

Mun, C. (2024). EFL Learners’ English Writing
Feedback and Their Perception of Using
ChatGPT. Journal of English Teaching
Through Movie and Media, 25(2), 26-39.
https://doi.org/https://doi.org/10.16875/stem
.2024.25.2.26

Ngo, T. T. A. (2023). The Perception by University
Students of the Use of ChatGPT in
Education.  International  Journal  of
Emerging Technologies in Learning (1JET),
18(17), 4-19.
https://doi.org/10.3991/ijet.v18i17.39019

Nguyen, H. H. B,, Ngoc, H. H. B., & Dan, T. C.
(2024). Efl Students’ Perceptions and
Practices of Using Chatgpt for Developing
English Argumentative Essay Writing Skills.
European Journal of Alternative Education

168-216.
https://doi.org/10.46827/ejae.v9i1.5341

Studies, 9(1),

Ranalli, J. (2021). L2 student engagement with
automated feedback on writing: Potential for
learning and issues of trust. Journal of
Second Language Writing, 52, 100816.
https://doi.org/10.1016/j.jslw.2021.100816

Shafgat, F., & Amjad, A. I. (2024). Examining
Students’ Perceptions, Experiences, and
Ethical Concerns about Using ChatGPT for
Academic Support: A Phenomenological
Study. Pakistan Social Sciences Review,

8(2), 443455,
https://ojs.pssr.org.pk/journal/article/view/5
65

Shidig, M. (2023). the Use of Atrtificial
Intelligence-Based  Chat-Gpt  and  Its
Challenges for the World of Education; From
the Viewpoint of the Development of
Creative Writing Skills. Society and
Humanity, 01(01), 2023.

Silaen, D., & Fitria, R. (2025). Al Writing
Assistants: Insights from EMI Higher
Education. Professional Journal of English
Education (PROJECT), 8(2).

Suryanti, F., & Ramadhanti, G. (2024). The Use of
Generative Al in Higher Education Students’
Writing :A  Systematic Literature Review.
Journal of English as a Foreign Language
Education  (JEFLE),  5(1), 34-49.
https://jurnal.untan.ac.id/index.php/JEFLE/a
rticle/view/82938

Thangthong, P., Phiromsombut, J., & Imsa-ard, P.
(2024). Navigating Al Writing Assistance
Tools: Unveiling the Insights of Thai EFL
Learners. THAITESOL Journal, 37(1).

Tran, H. N, Le, T. T. N,, & Tran, V. B. U. (2025).
Al Tools in Learning Academic Writing:
Benefits and Challenges for MA Students in
the English Language Studies at the
Industrial University of Ho Chi Minh City.
International Journal of Al in Language
Education, 2(1), 74-91.
https://doi.org/10.54855/ijaile.25215

Wang, C. (2024a). Exploring Students’ Generative
Al-Assisted Writing Processes: Perceptions
and Experiences from Native and Nonnative

Bogor English Student and Teacher (BEST)
CONFERENCE 2025

120



The 3rd Bogor English Student and Teacher (BEST) RS ESINBAPAE 7Yy
CONFERENCE 2025 B=SER\RvaysEoyate)

English Speakers. Springer, 0123456789.
https://doi.org/10.1007/s10758-024-09744-3

Wang, C. (2024b). Exploring Students’ Generative
Al-Assisted Writing Processes: Perceptions
and Experiences from Native and Nonnative
English

e ——
Bogor English Student and Teacher (BEST)
CONFERENCE 2025

121



